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Title 1, Arts, and Common Core 
 

Under the federal ESEA, local education agencies have the flexibility to use federal funds to support the 
arts.  Schools can use Title 1 funds to support educational strategies and/or professional development that 
include the arts to improve student achievement in English Language Arts and/or Mathematics.  Use of the 
funds (like all strategies funded by Title 1) must be tied to a planning and evaluation process designed to 
ensure that Title 1 programs respond meaningfully and effectively to student needs.   In the charts below, 
Title 1 is linked with both the Common Core Anchor Standards as well as the CA state VAPA standards. 

 
Arts activities that can 
be funded under Title 1  

Examples of Appropriate 
Activities (illustrative) 

How to Determine what is 
allowed with Title 1 funds 

Examples of Activities that 
do not fall under Title 1  

 
Arts integration in English 
language Arts: Reading 
 
 

 
Established programs such as: 
DREAM (Developing Reading 
Education with Arts Methods)  
 
Visual Literacy Activities 
connecting illustration to text 
and inference to support 
conclusions drawn from the 
text 
 
Theater activities to explore 
and understand character, 
setting, plot, inference 
 
Use of theater scripts, or music 
lyrics as reading texts 

 
Funds may not be used to supplant 
direct arts instruction or be used to hire 
music, visual art, theater, or dance 
teachers. 
 
Funds may be used, however, for arts 
integration activities that support 
English language arts. 
 
Funds may be used to support teacher 
collaborations (art teacher/science 
teacher, music/math, theater/language 
arts, dance/history, etc.) 

 
Sequential arts education in 
discipline-specific instruction do not 
fall under Title 1: 
 
Music classes 
 
Visual Arts classes 
 
Theater classes 
 
Dance classes 
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Arts integration in English 
language Arts: Writing 
 

Creative writing exercises to 
develop real or imagined events 
through vehicles including one-
act plays, music lyrics, poetry 
 
Lessons may focus on writing 
about the arts, art history, or 
events in history that centered 
on arts-based movements such 
as the role of music in the civil 
rights movement. 
 
Write reviews of arts events 
 

Funds may not be used to fund arts 
teachers in direct art instruction, however, 
they may be used to fund activities which 
incorporate the arts into the writing 
curriculum 

 

Arts integration in English 
language Arts: Speaking and 
Listening 
 

 Theatrical presentations that 
involve collaborations with 
diverse partners and that build 
on other’s ideas and expressing 
their own ideas persuasively  
 
Presentation with visual media 
and visual displays (graphic 
design, video, poster boards, 
3d printing) 
 

Funds may not be used to fund arts 
teachers in direct art instruction, however, 
they may be used to fund activities which 
incorporate the arts into activities that 
support speaking and listening standards 

 

Arts integration in English 
language Arts: language 
(conventions, knowledge, and 
vocabulary acquisition) 
 

Act out words and meanings 
 
Picto-spells (drawing the 
meanings of spelling words) 
 
Create dances to depict word 
meaning or punctuation 

Funds may not be used to fund arts 
teachers in direct art instruction, however, 
they may be used to fund activities which 
incorporate the arts into the curriculum 
for such purposes as vocabulary 
acquisition, grammar, etc. 
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Arts Integration in 
mathematics 
 

Identify works of art by artists 
who have incorporated 
symmetry as a part of their 
work and then create a work of 
art, using bilateral or radial 
symmetry. 
 
Create single digit addition 
problems by using sounds 
and/or movement 
 

Funds may not be used to fund arts 
teachers in direct art instruction, however, 
they may be used to fund activities which 
incorporate the arts into the math 
curriculum 

 

Arts and ELL ELL student benefit from all of 
these activities as it expands 
their ability to communicate, 
express ideas, and work 
collaboratively with success. 

Funds may not be used to fund arts 
teachers in direct art instruction; however, 
they may be used to fund activities which 
incorporate the arts into supporting the 
learning of ELL students. 
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For more consideration: 
Common Core Standards alongside VAPA Standards (California) 

Grades 3 and 4 as illustration 
 
Common Core College 
and Career Readiness 
Anchor Standards 

Arts Connections CA Theater Standards (grades 
3 & 4) 

CA Visual Art Standard  
(grades 3 & 4) 

 

Reading: Key ideas and 
details 
 

 

Art is Text/Art as Text 
  

Anchor: Read closely to 
determine what the text says 
explicitly and to make logical 
inferences from it; cite specific 
textual evidence when writing 
or speaking to support 
conclusions drawn from the 
text. 

Theater scripts provide wonderful 
reading material perfect for close 
reading and for inference 
 
Art pieces, i.e. paintings, 
sculptures, murals, as well as 
pieces of music are texts  

identify universal themes in stories and 
plays [from different periods and places] 

Look at images in figurative works of 
art and predict what might happen 
next, telling what clues in the work 
support their ideas. 

3rd grade:  Ask and answer 
questions to demonstrate 
understanding of a text, 
referring explicitly to the text as 
the basis for the answers. 
4th grade:  Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 

Many important details can be 
found in illustrations.  Teaching 
students to distinguish important 
details from less important details 
is a valuable skill that can be 
learned viewing illustration and 
applied to printed text.  The 
reverse is also true in that students 
can create illustrations that 
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inferences from the text. demonstrate their understanding 
of important details. 

Anchor Determine central ideas 
or themes of a text and analyze 
their development; summarize 
the key supporting details and 
ideas. 

The work of a director, or an actor 
developing a character depends 
on understanding and analyzing 
the script with a special attention 
to inference. 

Identify who, what, why, where, when 
and why in a theatrical experience. 

Read biographies and stories about 
artists and summarize the readings in 
short reports, telling how the artists 
mirrored or affected their time period 
or culture. 

Anchor:  Analyze how and why 
individuals, events, or ideas 
develop and interact over the 
course of a text. 

Analysis is essential to both 
understanding and producing 
theater, or discussing works of art. 

Use the vocabulary of the theater such as 
character, setting, conflict, audience, 
motivation, props, stage areas and 
blocking to describe theatrical 
experiences. Identify character’s 
objectives and motivations to explain 
that character’s behavior. Demonstrate 
the emotional traits of a character 
through gesture and action. 

Look at images in figurative works of 
art and predict what might happen 
next, telling what clues in the work 
support their ideas. 

3rd grade:  Describe characters in a 
story (e.g., their traits, 
motivations, or feelings) and 
explain how their actions 
contribute to the sequence of 
events. 
4th grade:  Describe in depth a 
character, setting, or event in a 
story or drama, drawing on 

 Identifying and describing characters ‘ 
traits, motivations and feelings would 
most effectively be done in a theatrical 
performance: Readers Theater, Tableaux 
or writing and acting out scripts from a 
story. 

Predicting is an important strategy for 
readers.  The prediction must be based 
on textual evidence.  “Telling what 
clues in the work support their ideas” 
is using textual evidence.  Illustrations 
in a story or picture book are works of 
art and students can learn to read the 
art.  Illustrations of characters or 
settings provide great “text” for 
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specific details in the text 
(e.g., a character’s thoughts, 
words, or actions). 

students to identify specific details 
that demonstrate mood, thoughts of 
characters, motivations  

 

Reading: Craft and 
Structure 
 

 
Creative Expression and 
Artistic Perception (VPA 
standards) focus on craft 
and technique 

  

Anchor: Interpret words and 
phrases as they are used in a 
text, including determining 
technical, connotative, and 
figurative meanings, and 
analyze how specific word 
choices shape meaning or tone. 

Creative expression involves 
interpretation in addition to 
technical ability. Artistic 
perception is an ability to 
understand an analyze works of 
art 

 Identify and describe elements of art 
in work of art, emphasizing line, color, 
shape/form, texture, space and value. 

Anchor:  Analyze the structure 
of texts, including how specific 
sentences, paragraphs, and 
larger portions of the text (e.g., 
a section, chapter, scene, or 
stanza) relate to each other and 
the whole. 

 Demonstrate how voice (diction, pace 
and volume) may be used to explore 
multiple possibilities for a live reading. 

Describe and analyze the elements of 
art (color/shape, line, texture, space, 
value), emphasizing form, as they are 
used in works of art and found in the 
environment. 

3rd grade:  Refer to parts of 
stories, dramas, and poems 
when writing or speaking about 
a text, using terms such as 
chapter, scene, and stanza; 
describe how each successive 
part builds on earlier sections. 
4th grade:  Explain major 

The Language Arts standards  
specifically name drama and 
theater vocabulary in the 3rd and 
4th grade standards (look left!).  
These standards beg for teachers 
to use theater in the reading 
classroom. 

Reading aloud stories, dramas and poems 
utilizing aspects of voice can help readers 
understand the differences between 
these types of texts. 
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differences between poems, 
drama, and prose, and refer to 
the structural elements of 
poems (e.g., verse, rhythm, 
meter) and drama (e.g., casts of 
characters, settings, 
descriptions, dialogue, stage 
directions) when writing or 
speaking about a text. 
(There are very similar 
standards for informational text 
in the standards asking students 
to utilize text features to locate 
information) 
Anchor: Assess how point of 
view or purpose shapes the 
content and style of a text. 

This fits into aesthetic valuing, a 
core standard in the arts – in all 
disciplines. 

 Describe and analyze the elements of 
art (color/shape, line, texture, space, 
value), emphasizing form, as they are 
used in works of art and found in the 
environment. 

3rd grade:  Distinguish their own 
point of view from that of the 
narrator or those of the 
characters. 
4th grade:  Compare and 
contrast the point of view from 
which 
different stories are narrated, 
including the difference 
between first- and third-person 
narrations. 
(Point of view also appears in 
the informational text 

Understanding point of view is 
essential for comprehension and 
visual art or theater. 

Theater can be used to explore various 
points of view in a story, drama or poem.  
Students can act out the same story from 
different points of view. 

Illustration (as well as other works of 
art) utilize point of view in very distinct 
ways.  Readers can distinguish the 
point of view or perspective 
represented in an illustration: is it the 
readers? The main characters? A 
secondary character?  The illustrators? 
Someone else?   
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standards) 

 
Anchor: Integrate and evaluate 
content presented in diverse 
media and formats, including 
visually and quantitatively, as 
well as in words. 

 
Arts absolutely fit beautifully into 
this category: “diverse media and 
formats, including visually” 

  

3rd grade:  Explain how specific 
aspects of a text’s illustrations 
contribute to what is conveyed 
by the words in a  story (e.g., 
create mood, emphasize 
aspects of a character or 
setting). 
4th grade:  Make connections 
between the text of a story or 
drama and a visual or oral 
presentation of the text, 
identifying where each version 
reflects specific descriptions 
and directions in the text. 
(There are very similar 
standards for informational text 
in the standards) 

Visual literacy, front and center 
and related to theater too! Direct 
connections here. 

Students can demonstrate their 
understanding of a text through 
dramatizing it.  They could also transform 
a story or text into a script with stage 
directions to be acted out. 

Common Core Standards call for 
specific integration of visual arts in 
reading.  Students can explain aspects 
of a text’s illustration and create an 
illustration of text: text they read or 
texts they write themselves.  Students 
can demonstrate their understanding 
of a text through illustrating it. 

Anchor: Delineate and evaluate 
the argument and specific 
claims in a text, including the 
validity of the reasoning as well 
as the relevance and sufficiency 
of the evidence. 

 Develop and apply appropriate criteria or 
rubrics for evaluating a theatrical 
experience 
 
Use problem solving and cooperative 
skills to dramatize a story or a current 
event 

Identify successful and less successful 
compositional and expressive qualities 
of works of art (including students’ 
own), and describe what might be 
done to improve them 
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Anchor: Analyze how two or 
more texts address similar 
themes or topics in order to 
build knowledge or to compare 
the approaches the authors take 

 Dramatize different versions of similar 
stories from around the world 
 
Identify universal themes in stories and 
plays form different periods and places 

Compare and describe various works 
of art that have a similar theme and 
were created at different periods 

3rd grade:  Compare and 
contrast the themes, settings, 
and plots of stories written by 
the same author about the 
same or similar characters (e.g., 
in books from a series). 
4th grade:  Compare and 
contrast the treatment of 
similar themes and topics (e.g., 
opposition of good and evil) and 
patterns of events (e.g., the 
quest) in stories, myths, and 
traditional literature from 
different cultures. 

 Students can create puppets (in a variety 
of ways) of interesting characters and 
dramatize dialogue and scenes from 
stories.   They can create settings on 
paper, shadow boxes, chart paper (and 
the like) and characters from stories from 
different cultures like fairy tales, myths or 
other traditional literature. 

Author and illustrator studies across 
books are an excellent means to 
recognize particular styles of writing 
and art.  Studying artists who have 
distinctive styles such as David 
Weisner, Chris Van Allsburg, Marla 
Frazee, Lois Ehlert, Steve Jenkins and 
Dav Pilkey enable students to 
recognize artistic styles.  Additionally, 
authors and artists have created 
distinctive characters from series 
books like Clementine by Sarah 
Pennypacker, illustrated by Marla 
Frazee, Lilly (and her purple plastic 
purse) by Kevin Henkes, Henry and 
Mudge by Cynthia Rylant, illustrated 
by Sucie Stevenson, Captain 
Underpants by Dav Pilkey, Gooney 
Bird Greene by Lois Lowry, illustrated 
by Middy Thomas. 

 

Reading: Range of 
Reading and Level of 

 
Aesthetic valuing is a key 
component in teaching 
and understanding 
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Text Complexity 

 

complexity 

Anchor: Read and comprehend 
complex literary and 
informational texts 
independently and proficiently 

Poetry and drama provide a 
wonderful entre into 
understanding and digging into 
complexity 

 Distinguish and describe 
representational, abstract, and non-
representational works of art 

3rd grade:  By the end of the 
year, read and comprehend 
literature, including stories, 
dramas, and poetry, at 
the high end of the grades 2–3 
text complexity band 
independently and proficiently. 
4th grade:  By the end of the 
year, read and comprehend 
literature, including stories, 
dramas, and poetry, in 
the grades 4–5 text complexity 
band proficiently, with 
scaffolding as needed at the 
high end of the range. 

Reading poetry and drama aloud 
utilizing a variety of voice 
techniques and expression engage 
readers and listeners.  Readers 
have to have a deep 
understanding of a text to 
demonstrate that understanding 
through their voice.   Repeated 
readings to prepare a read aloud, 
teaches students to reread and 
engage in close reading strategies. 

“Who has seen the wind?” is one of the 
suggested texts for 3rd grade.  The poem 
lends itself well to a dramatic reading. 
“Casey at the bat” is one of the suggested 
texts for 4th grade.  The narrative poem is 
rich with possibilities for dramatizing. 

 

 
College and Career 
Readiness Anchor 
Standards for Speaking 
and Listening  

   

Speaking and Listening: 
Comprehension and 
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collaboration 
Anchor: Prepare for and 
participate effectively in a range 
of conversations and 
collaborations with diverse 
partners, building on others’ 
ideas and expressing their own 
clearly and persuasively. 

Theater skills in particular can 
prepare students to be persuasive 
in their presentation of 
arguments. 

Develop problem-solving and 
communication skills by participating 
collaboratively in theatrical experiences 
 
Demonstrate the emotional traits of a 
character through gesture and action. 

 

Anchor: Integrate and evaluate 
information presented in 
diverse media and formats 
including visually, 
quantitatively, and orally. 

Information is routinely presented 
in videos, charts, and orally in arts.  

Students apply what they learn in 
theatre, film/video, and electronic media 
across subject areas. They develop 
competencies and creative skills in 
problem solving, communication, and 
time management that contribute to 
lifelong learning and career skills. They 
also learn about careers in and related to 
theatre.  

 

 

Anchor: Evaluate a speaker’s 
point of view, reasoning, and 
use of evidence and rhetoric 

Aesthetic valuing in the arts 
teaches these skills. 

Students critique and derive meaning 
from works of theatre, film/video, 
electronic media, and theatrical artists on 
the basis of aesthetic qualities. 
 
Develop and apply appropriate criteria or 
rubrics for critiquing performances as to 
characterization, diction, pacing, gesture, 
and movement 

 

Anchor: Present information, 
findings, and supporting 
evidence such that listeners can 

 Create for classmates simple scripts that 
demonstrate knowledge of basic blocking 
and stage areas 
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follow the line of reasoning and 
the organization, development, 
and style are appropriate to 
task, purpose and audience. 
Anchor: Make strategic use of 
digital media and visual displays 
of data to express information 
and enhance understandings of 
presentations. 

Art skills will come in handy in this 
category! 

Students apply processes and skills in 
acting, directing, designing, and script 
writing to create formal and informal 
theatre, film/videos, and electronic media 
productions and to perform in them.  

 

Construct diagrams, maps, graphs, 
timelines, and illustrations to 
communicate ideas or tell a story 
about a historical event. 

Anchor: Adapt speech to a 
variety of contexts and 
communicative tasks 
demonstrating command of 
formal English when indicated 
or appropriate. 

   

Note: To build a foundation for 
college and career readiness, 
students must have ample 
opportunities to take part in a 
variety of rich, structured 
conversations—as part of a 
whole class, in small groups, 
and with a partner. Being 
productive members of these 
conversations requires that 
students contribute accurate, 
relevant information; respond 
to and develop what others 
have said; make comparisons 

  Look at images in figurative works of 
art and predict what might happen 
next, telling what clues in the work 
support their ideas 
 
Identify successful and less successful 
compositional and expressive qualities 
of their own works of art and describe 
what might be done to improve them 
 
Select an artist's work and, using 
appropriate vocabulary of art, explain 
its successful compositional and 
communicative qualities 
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and contrasts; and analyze and 
synthesize a multitude of ideas 
in various domains. 
Note: New technologies have 
broadened and expanded the 
role that speaking and listening 
play in acquiring and sharing 
knowledge and have tightened 
their link to other forms of 
communication. Digital texts 
confront students with the 
potential for continually 
updated content and 
dynamically changing 
combinations of words, 
graphics, images, hyperlinks, 
and embedded video and audio. 
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